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Introduction

Brighton & Hove City Council (BHCC), in partnership with City College
Brighton & Hove (CCB), received funding from the Learning and Skills
Improvement Service (LSIS) in January 2010 to carry out a development
project linked to the implementation of Foundation Learning (FL).

We called upon our 14-19 partners from schools, colleges, sixth forms, 3™
sector, private sector and public sector and invited them to help create a task
force of engagement experts in order to help shape and develop the Personal
Social Development (PSD) and Functional Skills (FS) elements of Foundation
Learning delivery for the city’s most vulnerable learners and those learners
with challenging behaviours.

Through a series of workshops and a sharing of joint expertise we worked to
produce the following outcomes:

o A delivery and resource pack to include guidance on delivering PSD
and FS to the city’s most vulnerable and challenging learners and
lesson plans & guidance notes for teachers / managers

o0 A number of key in service training days for schools, colleges, sixth

forms and third sector providers in the city who currently deliver, or will

soon be delivering, FL programmes

A Professional Friend scheme for ongoing support

0 A recommendation to the city’s 14-19 Curriculum Group for a revised
set of citywide off site delivery protocols taking into account the
pastoral needs of most vulnerable and challenging learners

o A recommendation to the FL Implementation Group for the
rationalisation of awarding organisations and FL QCF qualifications

o A pilot delivery phase to trial and test the lesson plans which would
then be made available to all FL delivery staff citywide and via the
LSIS Excellence Gateway across the country

(@)

This delivery and resource pack is a work in progress towards the first
outcome. It is available on the Brighton & Hove Learning Partnership website
www.bhlp.org.uk and will be reviewed and updated on a regular basis as
Foundation Learning is rolled out across the city.

We would appreciate any feedback or suggested additions to this resource
from our city’s many experts. To do so please contact:

Kirsten Trussell, 14-19 Engagement Team Manager (BHCC)
Kirsten.Trussell@brighton-hove.gov.uk

01273 294921

07825862511




Who is this resource for?

Teachers, tutors, support tutors, teaching assistants, learning mentors,
behaviour development workers, inclusion workers, curriculum planners,
managers etc who currently work with, or may in the future work with, the
city’s most vulnerable learners and those with challenging behaviours within
the Foundation Learning framework.

Why use this resource?

to find out more about Foundation Learning and where to access
further information

to find out more about the city wide 14-19 strategic developments and
the move towards City Curriculum 2015 (CC15)

to learn more about and/or reinforce your knowledge of the most
common barriers to learning faced by young people and strategies to
address them

to identify what makes learning successful

to learn about the benefits and disadvantages of the most common
delivery models

to have access to a FL checklist for implementation which should be
used when developing the PSD and FS elements of your curriculum
aimed at vulnerable and challenging learners

to gain helpful tips on marketing PSD and FS to learners

Brighton & Hove — working towards 2015

City Curriculum ‘15

Brighton & Hove has identified the need to create City Curriculum ’'15 (CC15)
in part because of the Raising of the Participation age to 18 which will take
effect from September 2015 and in part to address shortcomings in current
provision — most notably, but not exclusively, the high proportion of young
people who are NEET.

CC15 is described as “The planned curriculum in Brighton and Hove that will
be on offer from providers to 14-19 year-olds and for 19-25 year-olds on the
LDD (learning difficulties and disabilities) spectrum in September 2015.”



Raising the Participation Age (DCSF 14-19 Reform)

The Raising of the Participation Age (RPA) means that all young people will
continue in education or training to 17 from 2013 and to 18 from 2015. This
will be the first time in nearly forty years that the education leaving age has
been raised. It is one of the most fundamental changes to our education
system and ensuring all young people stay in education and training is one of
the most urgent challenges facing our country today.

This means the young people currently in Year 8 will continue in education or
training to 17, and the current Year 7 (who started secondary school in
September 2009) will continue until they are 18.

This change does not necessarily mean staying in school. Young people will
be able to choose:
full-time education, such as in school or in college;

work-based learning, such as an apprenticeship;

part-time education or training, if they are employed, self-employed or
volunteering for more than 20 hours a week.

This change will give every young person the best chance to achieve and
succeed because:

continuing in learning for longer brings benefits for individuals, the
economy and society;

young people without qualifications are going to find it increasingly difficult
to find and keep employment in the future;

it will prevent the most disadvantaged, disaffected and vulnerable young
people missing out, as is happening now, while participation post 16 is
voluntary;

we will make sure that all young people have the support they need to
access these opportunities, including good quality information, advice and
guidance; financial support; and support for young people facing additional
barriers.

http://www.dcsf.gov.uk/14-19




An Introduction to Foundation Learning

The aim of Foundation Learning is to raise participation and achievement
among learners aged 14 and over who are working at Entry and Level 1.

FL is a ladder for progression for people over the age of 14 who are working
at Entry & Level 1 of the Qualifications and Credit Framework (QCF). It will
help to secure the engagement of those people who have missed out on
learning or need to overcome difficult challenges; and help them develop skills
for employment, further study or independent living.

FL draws from a combination of units and qualifications within the QCF and
makes it possible to design and deliver personalised learning programmes
appropriate to the learner.

FL will meet the needs of learners at this level and ensure progression
opportunities are available and barriers to learning are removed.

It is expected that this will be implemented by 2010.

Useful documents:

http://www.dcsf.gov.uk/14-19/documents/DCSF 14-19-Factsheet web.PDF

http://www.dcsf.qgov.uk/14-
19/documents/Foundation%20Learning%20a%20quide.pdf

Useful links:

http://www.gcda.gov.uk/25405.aspx

http://www.excellencegateway.org.uk/FLT

http://www.excellencegateway.org.uk/page.aspx?0=190327 (resource library)

http://www.excellencegateway.org.uk/page.aspx?0=275532 (FL Champions)

http://www.dcsf.gov.uk/14-
19/index.cfm?qgo=site.homeé&sid=46&pid=504&ctype=None&ptype=Contents

There is a Qualifications Catalogue (continually being updated) that gives a
comprehensive breakdown of qualifications available for Foundation Learning:

http://www.gcda.gov.uk/26859.aspx




Barriers to Learning

The task force identified the following as the most common barriers to
learning of our young people. These barriers may be heightened the more
vulnerable the learner and may lead to the challenging behaviours that
manifest themselves in many of the learners that we work with.

Low literacy and associated anxieties
Prior negative learning experiences
Family issues

Apathy towards the educational system
Low self-esteem/confidence

Family trauma

Practical issues — independence skills/travel
Type of life style

Perceived relevance

Mental health issues

Substance misuse

Criminal activity

Poor social skills

Lack of awareness of help available
Bullying

SEN/LDD/BESD

Being a teenager

Institutionalised

Learning styles

Learning environment

Teaching styles

Group size

Issues with authority

Trying to fit the learner to the provision rather than the other way round
Low aspirations/expectations

Lack of understanding/empathy from learning organisations
Young carers

Peer pressure

Low expectations from others
Hierarchy of Needs (Maslow 1943)
Housing

Fear of change/failure



The task force subsequently grouped these barriers into the following
categories:

Life Style

SEN/LDD

Prior Learning Experiences / Teaching And Learning Styles
Personal Situation / Health / Family

Low Self-Esteem / Confidence / Aspirations / Expectations

a s wnhPRE

and identified the following as potential strategies to address the barriers that
sit within these categories:

Life Style

Front Loading Support — taster days, support visits, texts, phone calls,
letters, bus passes

Food — breakfast and lunch clubs

Staff who are trained to deal with students who present under the
influence of substances or alcohol

An understanding of the criminal justice system

Persistent optimism

Settling in time

Genuine interest in the young people

Role modelling

Opportunities for normalisation

Realistic ideas about what can be achieved

Recognition of distance travelled and soft outcomes

A multi agency approach

SEN/LDD

Knowing each learner’s specific needs and having appropriate
strategies in place

Intensive and tailor made input and programmes

Liaison and communication with home and other agencies
Good staff to pupil ratio

Space

Time tabling

Fairness and respect — a shared understanding of this



Prior Learning Experiences / Teaching and Learning Styles

Clarity around expectations, ground rules, and ways of working
Setting clear expectations of learner and provider during induction
Learner voice — “how do you feel, how do you learn?”

Personalise lessons to the learner on that day in that session

Engage other students for peer support in the session

Content of lesson and teaching needs to be related to life skills — how
will they use it? Relevance of what they are learning to their life.

Try to identify/assess the nature of their prior ‘bad’ experience

Teach to address all learning styles

Gain learner feed back — to inform continuous improvement

Personal Situation / Health / Family

Good initial assessment and interview
Interagency links / boundaries established
Offer a safe space

Include the student — they are the key

Good communication and record keeping
Good support network — family, friends, staff
Interested staff

Good planning with the young people

Know your stuff or know appropriate referral routes
Be flexible and responsive

The plan is not set in stone

Deliver specific targeted life skills

Low Self-Esteem / Confidence / Aspirations / Expectations

Rapport is essential

Achievable targets

Awareness of outside issues — peers
Positive role models

Recognition of personal achievement
Personalised learning

1:1's

Highlighting / mapping achievement
Encouraging self reflection and positivity
SMART targets

Incentives / awards / certificates



Delivery Models

The task force looked at the following delivery models that might be used
within the Foundation Learning framework for engagement type provision and
identified the associated benefits, challenges and strategies to ensure
effectiveness:

Roll on / Roll off

Definition: a programme of learning with regular start dates (roll on)
throughout the year (e.g. every 4 weeks), an agreed length of stay for each
learner (e.g. 12 weeks) and regular end dates (roll off e.g. after 12 weeks).

Benefits:
flexibility
referrals can be made on continual basis
learners don’t have to wait long to access their course

Challenges:
potential isolation of new member of group
group dynamics can be affected
difficult for tutor to balance needs of existing group with that of new
learners
mismatch of experiences and learning
difficult to plan lengthy and meaningful projects

Strategies to ensure effectiveness:
key member of staff / buddy for new learners

forward planning of roll off dates and progression

Carousel

Definition: a programme of learning where students move between education
providers for different elements of the course.

Benefits:
could break unsuccessful learning situations/habits
offers variety
a chance to change
tasters
creates good group dynamics
shared outcomes
would suit Foundation Learning programme



Challenges:
logistics of a new location
could unsettle successful learning experiences
timings could mean that learners can’t access the models when they
need them

Strategies to ensure effectiveness:
keep support staff the same

ensure that learners are familiar with new tutors and locations
clear explanations of what is happening

involve the young people in planning

consistency around pastoral care

nfill

Definition: a programme of learning with a fixed start date and a fixed end
date and agreed dates where learners may infill into the course (e.g. Sept
start with infill in October and January)

Benefits:
can offer opportunities to learners who missed out initially
can re-energise a group
set start dates suits planning

Challenges:
isolation from established group

Strategles to promote effectiveness:
Buddy — to provide support and catch up

Check list for tutors and teaching assistants on how to bring student up
to speed
Key support staff

It is OK to:

The task force would like to reinforce that in any work with young people it is
ok to:

Ask for help
Make mistakes



What makes a successful programme?

From experience, the task force identified the following as contributors to a
successful programme of learning for vulnerable learners and those learners
who present with challenging behaviours:

Flexible start dates

Interactive sessions geared towards learning styles
Varied activities — physical element

Engaged for short periods of time

Team work

Student forums

Range of learning environments

Themed weeks

Hands on / practical

Motivation board

Group size — age 14-16 max 8, age 16-19 max 12

Centre — supportive environment not based in an institution
Comfort — chill out room, refreshments, info on display
Training on behaviour management and conflict resolution
Timings

Development of relationships with learners

Genuine wish of staff to help learners succeed
Consideration of impact of stress on staff

Regular supervision for staff

Focus on the positive

Appropriate staff

Empowering students

Personalised from initial assessment and interview onwards
Target and goal setting

Prepare students to move on

Marketing the PSD and FS elements of FL to young people

Do:
Involve young people from the beginning
Make it interactive
Consider diversity e.g. images
Be clear about outcomes and benefits
Use technology — e.g. social networking sites
Don't:

Use acronyms or clichés and avoid information overload



Checklist for planning implementation

The task force recommends that the following check list be used when
planning, developing and implementing Foundation Learning programmes:

Does the pathway include Vocational, PSD and Functional skills? (if
not, who will deliver the missing element/s?)

Are the qualifications from the QCF?

What induction and initial assessments have been built into the
programme?

Learning environments — how appropriate are the teaching spaces?
What training is available for staff working on Foundation Learning
within your organisation? What support/supervision is available for
staff?

Learning styles and differentiation — how practical and interactive are
the sessions? Is there individualised support available for learners?
Who is the key worker? Who provides the pastoral support and
monitors progress and attendance?

Do the students have regular reviews? Who is involved in the review?
Communication systems between partnerships and agencies — how is
good communication maintained?

Travel arrangements — how easy is it for students to get to each site?
What consistency does it offer the young person?

How big is the group?

What reward/ recognition schemes for achievement are in place?
Session timings — is the length of the session appropriate to the
learners and do the start and end times suit their needs?

How long are breaks? Where can students go? Common room
spaces?

Suggested city wide arrangements

The task force discussed the following city wide arrangements as ways to
move collaboratively towards CC15:

Common timetables

Hubs — partners providing specialism

QCF common units and qualification mapping

Progression routes through flexible starting points - mapped
Common referral systems, protocols and information sharing

E-ILPs feeding into Foundation Learning

Use of Collaborative Learning Manager (attendance and reporting
communication tool)— currently used 14-16, suggested extension into
post 16 partnerships
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